TRANSFORMATION

Data and equity make
learning visible: an
Invitational Road Map

John Young, Principal of Clarkson Community High School, has seen the difference visible learning makes

“We, too, have a dream for developing
passion in learning and developing an
education system that values inviting all
students to come and learn, to belong,
and to reinvest in their own learning”
Hattie

& Zierer, 2018, (p. 167)
aking learning vis-
ible within an in-
vitational frame-
work is central to
school improvement
at Clarkson Community High School
(CCHS) in Western Australia. Over-

coming inequalities associated with the

Index for Community and Socio-Edu-
cational Advantage (ICSEA) and associ-
ated background factors of disadvantage,
has provided a challenging context for
school improvement and reform. An em-
phasis on research and data has focused
teachers’ attention on the why, how and
what of accelerating student learning.

At CCHS the importance of data and
equity when making learning visible is al-
ways contained within an unconditional
circle of intentional respect, trust, opti-
mism and care. At Clarkson the faculty
and staff recognize that each student is
unique. Each student is able, valuable and

responsible and is treated accordingly.

Our school is always concerned with
the broad array of real life factors in the
ecosystem of each student. Test scores
and evaluations on standardized tests
are secondary to developing decent,
healthy, and productive citizens. As Nel
Noddings said, “The secret of school success
is caring teachers who know what theye
doing and have time to do it” William Pur-
key, John Novak and Bettty Siegel’s work
on Invitational Learning Theory recog-
nizes that it is the people who breathe
life into a school and make it flourish.
When people in a school use positive




psychology underpinned by self-con-
cept theory, school climate is optimized
and school culture inexorably improves.

In a related way, Hatti€’s mind-
frames in Visible Learning (2009) de-
termined collective teacher efficacy
is one of the highest impact factors
on student learning (effect size: 1.57).
Another high impact factor on learn-
ing is feedback (effect size: 0.73).

Invitational Education Theory illus-
trates the power of intentionality in send-
ing messages of care, trust, respect and op-
timism to others. Hattie and Zierer (2018)
believe teacher success is the practice and
continual refinement of ten behaviours or
mindframes. The effective analysis of data
measures teacher impact and makes pro-
fessional reflective practice meaningful.

At CCHS, performance manage-
ment and line management are based
on more than setting targets and giving
feedback. Moreover, the alignment of
both teamwork and individual goals are
focused in the same direction and drive
the momentum for individual change.

Leadership focuses on feedback to
teachers that impact student learning.
Feedback has a positive impact on students
and applying feedback to teachers pro-

duces positive impact on teacher learning.
Teachers are constantly engaged in con-
versations about building student capac-
ity improving their professional capital.

At Clarkson in 2018, professional
learning is central to improving teach-

er expertise by encouraging passion
and enthusiasm for teachers to have
positive impact and the data to demon-
strate ever-improving competence and
proficiency. Professional learning for
teachers improves cognisance of the




mindframes, the behaviours defined by
Hattie and Zierer. Teachers need to in-
tentionally adopt these mindframes to
maximize student success and accelerate
learning. Inexorably the data must ‘talk’

It is pivotal that a focus on the sys-
tematic analyses of student data is
made in a conscious effort to iden-
tify and better understand the why,
how and what of accelerated learning.

Hence at Clarkson an important Pro-
cess means teachers are encouraged to
learn from each student’s improvements
in National Assessment Program Liter-
acy and Numeracy (NAPLAN) and On-
line Literacy and Numeracy Assessment

Table 1: How Clarkson stacks up

Places Policies

Programs Processes

(OLNA). The starfish illustration devel-
oped by William Purkey represents the
five domains of Invitational Learning
Theory and Practice. It represents in a

Compared to Like Schools (22 schools total)

Numeracy: 1st in growth (22nd to 15th from 2014 to 2017)

Reading: 3rd in growth (21st to 16th from 2014 to 2017)

Writing: 1st in growth (16th to 9th from 2014 to 2017)

Compared to all of Western Australia (188 schools total)

Numeracy: tied 3rd in growth (tied 180th to 167th from 2014 to 2017)

Reading: 12th in growth (tied 177th to tied 162nd from 2014 to 2017)

Writing: tied 8th in growth (tied 157th to 122nd from 2014 to 2017)

Average percentage growth across all strands: 11th in the state.
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very simple way the complexity of options
atany point in time. Although not includ-
ed in the illustration, a sixth ‘P Pressure,
creates change by employing different
combinations of the other five domains.

The goal is to ensure a year’s worth
of learning for a years worth of teaching.

Teachers have ever-increasing aware-
ness of their impact due to the 5-week
data review, line management and per-
formance management processes. The
data analysis cycle gives an opportuni-
ty for prompt, effective change. Shar-
ing data across learning areas each fifth
week fosters collaboration and strength-
ens professional capital by focusing on
increasingly  effective  interventions.

Learning is made increasingly vis-
ible for both teachers and students be-
cause: (i) feedback uses familiar language
that is clear and concise: (ii) feedback
is explicitly monitored, and (iii) feed-
back clearly articulates clear, progres-
sive steps to accelerate student learning.

The OLNA Test results for CCHS pro-
vide a guide to student achievement over
time. It is a credible, value-add metric
that is based on a matched cohort from
NAPLAN to OLNA. The West Austra-
lian Certificate of Education (WACE)
mandates students must demonstrate
competency in literacy and numeracy.

Students who achieve a Band 8 in NA-
PLAN automatically have demonstrated
competency and do not have to sit OLNA.
All other students must pass OLNA in
Year 10,11 or 12 and achieve a 3 in each as-
sessment with results scaled 1-3. The 2017
results for CCHS are presented in Table 1.

Data provide insights that help to
equip teachers to better understand the
mindsets of students. Teachers’ under-
standing of the relationship between data
and equity is fundamental when attempt-
ing to maximize their classroom impact.

Teachers at Clarkson Community
High School understand that all Aus-
tralians need a fair go and that educa-
tion is a pathway out of disadvantage.

Invitational Learning Theory and
the Visible Learning mindframes are
each concerned with the thinking re-
quired to accelerate learning, overcome
disadvantage, and maximize impact.

Good  teachers employ effec-
tive strategies by adopting mind-
frames to invite student involvement.



At Woods, we believe that education
is of the utmost importance — not just
for the children of today but for our
world tomorrow.

This belief has driven our team, for over
half a century, to study how children
learn — from a behavioral, ergonomic
and cognitive perspective — to develop
furniture that is flexible, adaptable

and stimulating.

It's this philosophy that inspired our
ergo-dynamic PantoFlex chair. Designed by
one of the world's greatest furniture designers,
Verner Panton, the PantoFlex chair promotes
correct posture, improves blood and

oxygen circulation, assists the developing
musculo-skeletal system and most
importantly contributes to an increased
attention span. And that's only half the story.

To find out more about our innovative
range of educational furniture

visit woodsfurniture.com.au

or call 1800 004 555.





